Search Institute's 40 Developmental Assets are concrete, common sense, positive experiences and qualities essential to raising successful young people. These assets have the power during critical adolescent years to influence choices young people make and help them become caring, responsible adults. 

The Developmental Asset framework is categorized into two groups of 20 assets. External assets are the positive experiences young people receive from the world around them. These 20 assets are about supporting and empowering young people, about setting boundaries and expectations, and about positive and constructive use of young people's time. External assets identify important roles that families, schools, congregations, neighborhoods, and youth organizations can play in promoting healthy development. 

The twenty internal assets identify those characteristics and behaviors that reflect positive internal growth and development of young people. These assets are about positive values and identities, social competencies, and commitment to learning. The internal Developmental Assets will help these young people make thoughtful and positive choices and, in turn, be better prepared for situations in life that challenge their inner strength and confidence. 

We invite you to thoroughly explore Search Institute: read about each of the 40 Developmental Assets, learn more about the research behind the assets, and discover all the resources and support services Search Institute provides to assist those who are ready to begin improving the lives of young people and their communities.

Why Are the 40 Developmental Assets Important?

 Search Institute has surveyed over two million youth across the United States and Canada since 1989.  Researchers have learned about the experiences, attitudes, behaviors, and the number of Developmental Assets at work for these young people. Studies reveal strong and consistent relationships between the number of assets present in young people’s lives and the degree to which they develop in positive and healthful ways. Results show that the greater the numbers of Developmental Assets are experienced by young people, the more positive and successful their development. The fewer the number of assets present, the greater the possibility youth will engage in risky behaviors such as drug use, unsafe sex, and violence. 

     The reality is that the average young person surveyed in the United States experiences only 18 of the 40 assets. Overall, 62% of young people surveyed have fewer than 20 of the 40 assets. In short, the majority of young people in this country--from all walks of life--are lacking in sufficient Developmental Assets needed for healthy development. These statistics, as well as the role assets play in predicting both positive and negative outcomes for youth, underscore the importance of the developmental asset framework and its application. 

Can Anything Be Done to Increase the Assets Young People Experience?

The answer is a resounding and hopeful yes! Adults and youth--in big and small ways--can help increase Developmental Assets in the daily lives of young people. What’s needed is an understanding of what actions and behaviors breed success, willingness and ideas to apply that knowledge, and most importantly, a desire to see young people grow up happy, healthy, and confident. 

“Asset-building”--the Institute’s term for purposefully helping youth experience more assets in their lives--is happening in hundreds of communities by thousands of people across North America. Youth and adults—in big cities and small towns-- understand in growing numbers the awesome power they have in making positive and lasting impact on the lives of young people. Individually and together, they are actively engaged in the movement to grow healthy communities and healthy youth. 

Search Institute plays an integral role in this growing asset-building movement. Through quality social research, we seek answers to emerging and important questions about positive youth development and the nature of social change. We also provide critical resources, networking, training, and community supports that include a wide range of publications and practical asset-building tools, opportunities to network through on-line bulletin boards and connection to state asset-building initiatives, a skilled staff of trainers who bring the concepts and processes of asset-building to life, and an annual conference at which thousands of asset builders gather to compare notes, share insights, and celebrate successes.

External Assets

The first 20 Developmental Assets focus on positive experiences that young people receive from the people and institutions in their lives. Four categories of external assets are included in the framework:  

· Support-Young people need to experience support, care, and love from their families, neighbors, and many others. They need organizations and institutions that provide positive, supportive environments.

· Empowerment-Young people need to be valued by their community and have opportunities to contribute to others. For this to occur, they must be safe and feel secure. 

· Boundaries and expectations-Young people need to know what is expected of them and whether activities and behaviors are "in bounds" and "out of bounds." 

· Constructive use of time-Young people need constructive, enriching opportunities for growth through creative activities, youth programs

Internal Assets

A community's responsibility for its young people does not end with the provision of external assets. Caring adults must make a similar commitment to nurturing the internal qualities that guide positive choices and foster a sense of confidence, passion, and purpose. Young people need this wisdom to make responsible decisions about the present and future.  The framework includes four categories of internal assets: 

· Commitment to learning-Young people need to develop a lifelong commitment to education and learning. 

· Positive values-Young people need to develop strong values that guide their choices. 

· Social competencies-Young people need skills and competencies that equip them to make positive choices, to build relationships, and to succeed in life. 

· Positive identity-Young people need a strong sense of their own power, purpose, worth, and promise.  

	Assets Across the First Two Decades of Life

Since 1989, Search Institute has measured Developmental Assets in more than 1 million 6th to 12th graders in communities across the United States, using the survey Search Institute Profiles of Student Life: Attitudes and Behaviors. The survey is based on the Developmental Asset framework that synthesized relevant research literature and identified the forty developmental nutrients all youth need to be healthy, caring, and responsible. The institute also developed appropriate sets of assets for infants, toddlers, preschoolers, and elementary-age children. 

More recently, under the auspices of the First Decade Project - funded by the Donald W. Reynolds Foundation - Search Institute has been able to conduct a more current and extensive review of the theory, research, and practice base for childhood development, and has synthesized the findings into appropriate sets of assets for early childhood and middle childhood. The institute continues its long-term research efforts to refine, measure, and test the asset frameworks for children of all ages.


	
	


FOR ADOLESCENTS

Asset Type 
Asset Name & Definition 



EXTERNAL ASSETS 

Support 

Family support Family life provides high levels of love and support. 



Positive family communication Young person and her or his parent(s) communicate positively, and young person is willing to seek advice and counsel from parent(s). 



Other adult relationships Young person receives support from three or more nonparent adults. 



Caring neighborhood Young person experiences caring neighbors. 



Caring school climate School provides a caring, encouraging environment. 



Parent involvement in schooling Parent(s) are actively involved in helping young person succeed in school. 



Empowerment 

Community values youth Young person perceives that adults in the community value youth. 



Youth as resources Young people are given useful roles in the community. 



Service to others Young person serves in the community one hour or more per week. 



Safety Young person feels safe at home, at school, and in the neighborhood. 



Boundaries and Expectations 

Family boundaries Family has clear rules and consequences, and monitors the young person's whereabouts. 



School boundaries School provides clear rules and consequences. 



Neighborhood boundaries Neighbors take responsibility for monitoring young people's behavior. 



Adult role models Parent(s) and other adults model positive, responsible behavior. 



Positive peer influence Young person's best friends model responsible behavior. 



High expectations Both parent(s) and teachers encourage the young person to do well. 



Constructive Use  of Time 

Creative activities Young person spends three or more hours per week in lessons or practice in music, theater, or other arts. 



Youth programs Young person spends three or more hours per week in sports, clubs, or organizations at school and/or in community organizations. 



Religious community Young person spends one hour or more per week in activities in a religious institution. 



Time at home Young person is out with friends "with nothing special to do" two or fewer nights per week. 



INTERNAL ASSETS 

Commitment to Learning 

Achievement motivation Young person is motivated to do well in school. 



School engagement Young person is actively engaged in learning. 



Homework Young person reports doing at least one hour of homework every school day. 



Bonding to school Young person cares about her or his school. 



Reading for pleasure Young person reads for pleasure three or more hours per week. 



Positive Values 

Caring Young person places high value on helping other people. 



Equality and social justice Young person places high value on promoting equality and reducing hunger and poverty. 



Integrity Young person acts on convictions and stands up for her or his beliefs. 



Honesty Young person "tells the truth even when it is not easy." 



Responsibility Young person accepts and takes personal responsibility. 



Restraint Young person believes it is important not to be sexually active or to use alcohol or other drugs. 



Social Competencies 

Planning and decision making Young person knows how to plan ahead and make choices. 



Interpersonal competence Young person has empathy, sensitivity, and friendship skills. 



Cultural competence Young person has knowledge of and comfort with people of different cultural/racial/ethnic backgrounds. 



Resistance skills Young person can resist negative peer pressure and dangerous situations. 



Peaceful conflict resolution Young person seeks to resolve conflict nonviolently. 



Positive Identity 

Personal power Young person feels he or she has control over "things that happen to me." 



Self-esteem Young person reports having a high self-esteem. 



Sense of purpose Young person reports that "my life has a purpose." 



Positive view of personal future Young person is optimistic about her or his personal future. 

  



FOR EARLY CHILDHOOD (0 – 5)

PROTOTYPE EARLY CHILDHOOD DEVELOPMENTAL ASSETS FRAMEWORK: [image: image1.jpg]



External Categories and Assets 

	Family Support
	Primary caregivers, at least one of whom is a member of the child's immediate family, consistently and predictably provide high levels of love, physical care, attention and nurturing in a way responsive to the child's individuality.

	Positive Family Communication
	Primary caregivers communicate positively, openly and respectfully, expressing themselves in a language and style appropriate to children's age, developmental level, and individuality.

	Other Adult Relationships
	With the support of their family, children experience interactions and relationships with non-familial adults, including caregivers, relatives, older people, and community figures. These interactions are characterized by investment, enrichment, consistency, and caring. 

	Caring Neighbors
	Young children know neighbors that extend both the child's network of relationships and sense of safety and protection. 

	Caring Alternative Care and School Climate
	Alternative caregivers and teachers, whether within or outside of the home, are nurturing and accepting, and provide stability and security. 

	Parent Involvement in Early Care & Education
	Parents, teachers, and caregivers communicate with each other in order to attain a consistent and understanding approach to young children. Parents play various roles in the child care and educational setting. 
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	Community Cherishes and Values Young Children
	Communities are responsive to issues relevant to the wellbeing of young children, offering an array of activities and quality resources, including those that promote physical health, appropriate to their developmental characteristics and needs.

	Young Children Receive and Are Seen as Resources
	Communities show their caring and investment in young children's futures through community system building and by providing families what they need to function as a "child rearing system" and alternative caregivers and child care programs with adequate financial subsidy.

	Young Children are Able to Make a Contribution 
	Young children are provided opportunities to offer assistance and help with simple chores that bring pleasure and order to their environment, and enable them to feel valued. 

	Young Children Feel and Are Safe 
	Adults, including parents, caregivers, and neighbors are able to reassure young children that their safety and well-being are a high priority, and that they are protected. The community provides physical safety, opportunity for physical development, and access to adequate health care. 
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	Family Boundaries
	The family makes reasonable, developmentally appropriate guidelines for acceptable behavior by young children in ways that are understandable and attainable by young children. 

	Alternative Care or Out-of- Home Boundaries
	Alternative care and early education programs use positive ways of implicitly and explicitly teaching young children acceptable behavior; they avoid inappropriate and punitive methods that confuse, shame and isolate. 

	Neighborhood Boundaries
	Neighbors encourage positive and acceptable behavior in young children in a supportive, non-threatening way.

	Adult Role Models
	Adults serve as role models by showing the same kind of self-regulation, empathy, acceptance of others and engagement with learning that they would expect and value in young children. 

	Positive Peer Relationships
	Young children's peers offer inclusion and acceptance, opportunity for having fun in constructive play, and opportunity for developing and practicing prosocial skills. 

	Positive Expectations
	Adults expect young children to behave appropriately, undertake challenging tasks with their assistance, and to do well at an activity within the child's capacity to perform by giving encouragement; and avoid negative labeling if the child does not succeed. 
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	Play and Creative Activities
	Young children have daily opportunities to play with a variety of developmentally appropriate materials both structured and unstructured, that allow self-expression, physical activity, and interaction with others. 

	Out of Home and Community Programs
	Young children are exposed to developmentally appropriate, out of home programs staffed with competent adults that offer a variety of well maintained, suitable materials. Children are periodically taken to community settings such as parks, museums, and theatres that offer stimulating experiences. 

	Religious Experiences
	Young children participate in age appropriate spiritual activities that reflect the family's faith and beliefs such as the role of faith in building feelings of security, optimism, and caring for others; and that address their own emerging interest in religious issues.

	Time at Home
	Young children spend a major portion of their time at home where they receive individual attention from primary caregivers, participate in family activities, play with a variety of materials, interact with non-family visitors of all ages, and view TV minimally.


PROTOTYPE EARLY CHILDHOOD DEVELOPMENTAL ASSETS FRAMEWORK: Internal Categories and Assets 
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	Motivation to Mastery
	Young children respond to novelty and new experiences with interest, curiosity and energy reflective of physical wellbeing, leading to successful and pleasurable experiences.

	Active Participation in Learning Experiences
	Young children are engaged and invested in developmentally appropriate materials and experiences. 

	Bonding to Alternative Care Programs
	Young children feel positive about their ongoing attendance in and out-of-home care and educational programs, and after an initial period of adjustment, attend willingly. 

	Home--School Connection
	Young children experience security, connection and consistency between home and school or other out-of-home program as a result of mutual concern by adults at each site, and through sharing information about concerns, interests, and activities. 

	Early Literacy
	Young children increasingly show interest in print material and representational symbols (pictures, letters, numbers) as a result of being involved in language rich activities, particularly being read to frequently and being exposed to print materials.
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	Caring
	Young children begin showing empathy, understanding and awareness of others' feelings, and make comforting and accepting gestures to peers and others in distress.

	Equality and Social Justice
	Young children show concern for people who are at a disadvantage or who are excluded from activities because they are different. 

	Integrity
	Young children express their world views in various ways, which include asking questions, making comments, and enacting play episodes. They are also increasingly able to stand up for their own sense of justice. 

	Honesty
	Young children come to understand the pro-social value of honesty and are truthful to the extent their construction of and perception of reality permits it. 

	Responsibility
	Young children can carry out or follow through on simple tasks that help or benefit others. 


[image: image7.jpg]o





	Interpersonal Skills
	Young children have "friendship skills". They can play harmoniously with their peers through cooperation, give and take of ideas, increasing ability to share, and by showing interest in and awareness of the feelings of others.

	Self-Regulation
	Young children increasingly can identify the emotions they are feeling, are able to regulate their emotions in conflictual and stressful situations, and can focus their attention when needed on a matter at hand. 

	Planning & Problem Solving
	Young children can intentionally plan for the immediate future, make a choice among several options, and attempt to solve problems or surmount frustrations. 

	Cultural Awareness & Sensitivity
	Young children show positive and accepting attitudes toward people who are racially, physically, culturally or ethnically different from themselves. 

	Resistance Skills
	Young children have an increasingly accurate sense of danger appropriate to their expanding sense of self and environmental knowledge, seek protective help from trusted adults and resist pressure from peers to participate in unacceptable behavior.

	Conflict Resolution
	Young children are increasingly able to mediate harmonious responses to conflicts by being helped to see the other person's perspective and learning how to compromise in a mutually respectful way . 
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	Personal Power
	Young children have a sense of being able to make something happen that matters to them and to others.

	Positive Self-Esteem
	Young children have a growing sense that they are valued and that their presence and activities gain positive responses from others. 

	Positive View of Personal Future
	Young children feel a sense of optimism--that life is exciting and enjoyable, and that they have a positive place within it. 

	Sense of Purpose
	Young children look forward to appropriate milestones that will energize and confirm their growth such as upcoming birthdays, holidays, kindergarten and school entrance.


FOR MIDDLE CHILDHOOD (4 – 6)

Asset Category Asset Name Asset Definition EXTERNAL ASSETS     Support 1. Family support Family life provides high levels of love and support.   2. Positive family communication Parent(s) and child communicate positively. Child feels comfortable seeking advice
and counsel from parent(s).   3. Other adult relationships Child receives support from adults other than her or his parent(s).   4. Caring neighborhood Child experiences caring neighbors.   5. Caring school climate Relationships with teachers and peers provide a caring, encouraging school environment.   6. Parent involvement in schooling Parent(s) are actively involved in helping the child succeed in school. Empowerment 7. Community values children Child feels valued and appreciated by adults in the community.   8. Children as resources Child is included in decisions at home and in the community.   9. Service to others Child has opportunities to help others in the community.   10. Safety Child feels safe at home, at school, and in her or his neighborhood. Boundaries and Expectations 11. Family boundaries Family has clear and consistent rules and consequences and monitors the child’s whereabouts.   12. School boundaries School provides clear rules and consequences.   13. Neighborhood boundaries Neighbors take responsibility for monitoring the child’s behavior.   14. Adult role models Parent(s) and other adults in the child’s family, as well as nonfamily adults, model positive, responsible behavior.   15. Positive peer influence Child’s closest friends model positive, responsible behavior.   16. High expectations Parent(s) and teachers expect the child to do her or his best at school and in other activities. Constructive Use of Time 17. Creative activities Child participates in music, art, drama, or creative writing two or more times per week.   18. Child programs Child participates two or more times per week in cocurricular school activities or structured community programs for children.   19. Religious community Child attends religious programs or services one or more times per week.   20. Time at home Child spends some time most days both in high-quality interaction with parents and doing things at home other than watching TV or playing video games. INTERNAL ASSETS     Commitment to Learning 21. Achievement motivation Child is motivated and strives to do well in school.   22. Learning engagement Child is responsive, attentive, and actively engaged in learning at school and enjoys participating in learning activities outside of school.   23. Homework Child usually hands in homework on time.   24. Bonding to adults at school Child cares about teachers and other adults at school.   25. Reading for pleasure Child enjoys and engages in reading for fun most days of the week. Positive Values 26. Caring Parent(s) tell the child it is important to help other people.   27. Equality and social justice Parent(s) tell the child it is important to speak up for equal rights for all people.   28. Integrity Parent(s) tell the child it is important to stand up for one’s beliefs.   29. Honesty Parent(s) tell the child it is important to tell the truth.   30. Responsibility Parent(s) tell the child it is important to accept personal responsibility for behavior.   31. Healthy lifestyle Parent(s) tell the child it is important to have good health habits and an understanding of healthy sexuality. Social Competencies 32. Planning and decision making Child thinks about decisions and is usually happy with results of her or his decisions.   33. Interpersonal competence Child cares about and is affected by other people’s feelings, enjoys making friends, and, when frustrated or angry, tries to calm her- or himself.   34. Cultural competence Child knows and is comfortable with people of different racial, ethnic, and cultural backgrounds and with her or his own cultural identity.   35. Resistance skills Child can stay away from people who are likely to get her or him in trouble and is able to say no to doing wrong or dangerous things.   36. Peaceful conflict resolution Child attempts to resolve conflict nonviolently. Positive Identity 37. Personal power Child feels he or she has some influence over things that happen in her or his life.   38. Self-esteem Child likes and is proud to be the person he or she is.   39. Sense of purpose Child sometimes thinks about what life means and whether there is a purpose for her or his life.   40. Positive view of personal future Child is optimistic about her or his personal future.
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